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Straw Poll:

Q1: Can musical expression be taught by a teacher?
a) Absolutely

b)Probably
c) Doubtful
d)No 7%

Lindstrom, et al.,” Expressivity comes from within your soul”, 2003



How to Quantify Expression?

Patrik Juslin’s GERMS model:

* Generative Rules :

* Emotional Expression  \ye've not
* Random Variations ALL BAD!!
* Motion Principals

* Stylistic Unexpectedness

Patrik Juslin, “Five Facets of Musical Expression”, 2003
Jessika Karlsson, “A Novel Approach to Teaching Emotional Expression
in Music Performance, 2008



What Emotions Can Music Express?

Table 3

Frequencies (in percent) with which various emotion labels were selected by music students in
response to the question “What emotions can music express?”

Emotion Freq. Emotion Freq. Emotion Freq. Emotion Freq.
joy 98% fear 79% expectancy 66% interest 44%
sadness 91% loneliness  79% confusion 65% guilt 43%
anxiety 90% nostalgia  76% curiosity 63% jealousy 42%
love 89% desire 74% satisfaction 57% sympathy 39%
calm 89% solemnity  73% regret 56% shame 39%
tension 89% longing 71% contempt 53% admiration 37%
humor 87% hope 70% tiredness 52% trust 33%
pain 86% pride 69% disgust 51% humiliation  31%
tenderness  86% hate 69% disappointment 49% Others* 16%
anger 83% surprise 68% boredom 47%

* This refers to the possibility of providing one’s own emotion labels, in addition to the 38 labels included in the
list (see text for examples).

Lindstrom, et al.,“Expressivity comes from within your soul”, 2003




Positive Valence

Low Activity €

N
* HAPPINESS
fast mean tempo (Ga95)
small tempo variability (Ju99)
* TENDERNESS staccato articulation (Ju99)
slow mean tempo (Ga%6) large articulation variability (Ju99)
slow tone attacks (Ga96) high sound level (Ju00)
low sound level (Ga%6) little sound level variability (Ju99)
small sound level vanability (Ga96) :_’::N llmm?)m)
legato articulation (Ga9%6) tone a (Ko
soft imbre (Ga%6) small timing variations (Ju/La00)
large timing variations (Ga%6) sharp du}a!nop contrasts (Ga96)
accents on stable notes (Li99) rising micro-intonation (Ra%6)
soft duration contrasts (Ga%6)
final ritardando (Ga96) g gy
> High Activity
* ANGER
high sound level (Ju00)
* SADNESS sharp timbre (Ju00)
I noise (Ga%6)
slow mean tempo (Ga95) spectral
egato arti , mean 97,
l aﬂ‘mmm (lu97:_l)_ ¢ FEAR S:all lcm:l:::a(:s:llit\?()luw)
small articulation vanability (Ju99) staccato articulation (Ju97a) ooy firerun (iu99)
low sound level (Ju00) very low sound level (Ju00) abragt bome attacks (Ko76)
dull "mb.“: (Ju00) . large sound level variability (Ju99) sharp duration contrasts (Ga96)
large timing variations (Ga%6) fast mean tempo (Ju99) acoonts 0o matable actes (199
rrn dmmamd‘m,@ -y large tempo variability (Ju99) large vibrato extent (Oh96b)
slow tonc - ‘(ko76) large timing vanations (Ga%6) 1o ritardando (Ga%6)
flat micro-intonation (Ba97) soft spectrum (Ju00)
slow vibrato (Ko0) \ ARSI ion (Ol )
fanl shesdendo (006) J fast, shallow, irregular vibrato (Ko00)

Negative Valence




How Do We Teach Musical

Expression?

Verbal
Metaphor Modeling Felt Emotion erba.
Instruction
Outcome : .
e Concrete Models Gesture Listening
Technique Notation Playing By Ear = Improvisation
: Connection To
Vague Statements Phrasing o g Imagery
Listening To b Sion Sht Student

Own Recordings

Questioning



A'lypical Lesson: The Research

a. Reproduction of specific pieces
b. Focus on technique

c. No playing by ear

d.No improvisation

e. Explicit goals or plans are rare
f. Teacher comments are ad-hoc

Karlsson and Juslin, “Musical Expression”, 2008



How Do We Teach Musical

Expression?
@"13 Verbal
‘ o Instruction
Outcome
Feedback

Technique




Structured Musical Elements

“RrSton

A Performer’s Guide
to Greater Musical Expression

David McGill

Note Grouping

A Method for Achieving
Expression and Style
in Musical Performance

JAMES MORGAN THURMOND

Foreword by Weston H. Noble
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Structured Musical Elements

» Advocates for expression through
highlighting musical structures

- Form, sections, and phrases are
fundamental and tangible to an
audience

» Performer must utilise skill, craft,
and in-depth knowledge

« Achieved through careful score
study



The Critical Note: A Musical Joint

A change in language:
e Critical note to replace ‘high point’ or ‘climax’ of a phrase
e Language implies highest note - not always the case

Defining the critical note:

e The note with a natural sense of arrival or departure
e Linked to phrase structure

e Linked to harmonic structure

e Experience of an ‘ah-ha” moment

An expressive style:
e Critical note connects note to phrase, phrase to section; section to work



Shule Agra - Trad. (Sial a ghra)
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Motivic Grouping

Ride Of The Valkyries
Wagner: Die Walkiire, Act 111 - Ride of the Valkyries
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McGill, Sound In Motion, 2007




Motivic Grouping

Ride Of The Valkyries
Example 44
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McGill, Sound In Motion, 2007




So, What’s The Point?

Why should we think more about teaching expression explicitly?

They [teachers] know a lot
about expressivity but find
it difficult to express the
knowledge verbally in a
way that is accessible to the
student

Arguably, a stronger focus
on expressive skills could
help students to increase
their intrinsic motivation,
thereby helping them to
achieve a ‘deeper’
approach to learning

Lindstrom, 2003

Karlsson and Juslin, 2008




In Summary...

1. Music can express emotion and expression can be taught

2. We are getting better at quantifying what makes music
expressive using research

3. Teachers have excellent implicit knowledge, but find it hard
to communicate explicitly

4. Students who play expressively are more intrinsically
motivated

5. More thought about explicit teaching of expression will result
in better student and teacher outcomes

6. Teaching using structured musical techniques is one such way
to give students explicit expressive tools
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